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While, for the most part, European conditions are described, arid
European, especially German, literature is drawn upon, the hand-
book is worth adding to the libraries of schools of education, teach-
ers of education, and of institutions and specialists who are con-
cerned with child protection and child welfare. G. M. W.

«I. WEI.TOX, M.A. The Psychology of Education. New York and Lon-
don : Macmillan & Co., 1911. Pp. xxi, 507. |2.40 net.

This stout and attractive-looking volume is in some respects pro-
found and in others superficial. It is profound by the grace of God
through the gift to the author of a genial and well-poised personality.
He writes in a cheerful vein, usually with an artist's touch, and gen-
erally with real insight into his theme. The student who has kept
in intimate touch with the scholarly development of psychology and
education will be somewhat disappointed that the work does not
sufficiently incorporate the letter and spirit of these sciences. Both
subjects have been making rapid progress in many lines of experi-
mental research and controlled observation. They have approximated
the dignity of sciences. Psycho-physics, genetic psychology and child
study are particularly fertile in studies which are illuminating for
education. There is almost no reference in the entire volume to any
researches in these fields, and there is too marked an indisposition
to profit by them.

Besides its literary excellence, there are many commendable fea-
1ures of the work. It is comprehensive—more so than would be indi-
cated by the chapter headings. Psychologically, it adopts entirely
the genetic viewpoint. It has outgrown the slavery of intellectual-
istic psychology, and prefers the "actual play of forces in real human
life." "The influence of intellectualistic adult psychology is every-
where to be seen in education and is everywhere unfortunate'' (p. 8).

* Pedagogically, too, the points of view and treatment are wholesome.
The author is uncompromisingly severe with the dead formalism of
educational practice. "Nothing is worth learning which is not in
some sense worthy to be a permanent possession" (p. 3GS). He is
wholly in sympathy with the vocational and occupational aspects of
education. Throughout the volume it is evident that education cen-
ters in the vital intercourse of healthy personalities.

The seeming ignorance of the author of the scientific phases of
psychology and pedagogy is wilful. He has a chronic aversion to the
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pedantry of science. "More real insight of the kind the educator
needs is to be obtained from such a profound study of human char-
acter and motive as the Egotist of George Meredith than from works
on abstract psychology" (p. 4G-7). The author accordingly prefers
to devote two pages to an analysis of Sherlock Holmes on the flow
of imagery rather than give any space at all to Ribot's Creative
Imagination, or refer to the work of any "sectarian" psychologist on
the topic. He has 129 quotations and illustrations from litterateurs
(most of them happily selected), as against 85 from recent temporary
psychologists and philosophers, and 8 from modern educators; or,
to put it iu another way, we find in the work entitled "The Psychology
of Education" about half as many quotations from Browning as from
all recent students of these topics combined; or, again, he finds more
that is worth quoting upon contemporary educational matters in
Shelley than in Lloyd Morgan, in Emerson than in William .lames,
in P. M. Crawford than in Thorndike, and in Shakespeare than in
Wuudt.

All technical material and laborious research is left out. There is
a discussion of the nervous system without the mention of Donald-
son; of attention without Titchener; of character development with-
out Dr. Bryant; of imitation without Tarde. Royce or Baldwin; of
individual differences without Thorndike; of interest without De
Garmo or the Herbartians; of the nature of childhood without Fiske,
Butler or Oppenheim, and so on through a long list. On sex differ-
ences he has space for some flippant nonsense from Crawford, but
none for the mature studies of Havelock Ellis. In discussing the
stages of child life he resorts to loose description and illustration
from nursery and mothers' club anecdotes and children's sayings.
That "pedantic importation known as 'culture epochs' " he dismisses
with a single paragraph without anywhere in the volume being aware
of the good work that has been done from the empirical standpoint
on psychological epochs. A host of names of the best students do
not so much as receive honorable mention.

The eschewing of science—such is the supposedly necessary price
of a literary style and an attractive treatment of the subject. That
the same commodities may be purchased in other coin is amply illus-
trated by Huxley and Darwin in biology, James and Binet in psychol-
ogy, Paulsen and Bergson in philosophy, and many writers iu educa-
tion. One might hope that it should become a custom to use the
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artist's touch iu setting forth facts and to observe the principles of
aesthetics in constructing science. Professor Welton is perfectly
correct in regarding fact, detail, formulas, laws and statistics, with-
out their larger significance, as wearisome. It is equally true that
it is coming to be as impossible to write on a psychological or peda-
gogical theme without the refinement and insight that come from a
conscientious handling of details as it is in astronomy, physics and
chemistry. The poetry of pedagogy, like the poetry of a symphony
orchestra, must depend upon the number and variety of concrete
elements that enter into it, and is in proportion to their richness and
variety. It goes without saying that they must be perfectly blended
and interpreted. If it is true that a piping woodwind, a scraping
string or a rattling drum is not in itself music, it is equally true that
the waving of the baton of a director does not constitute the sym-
phony. There is no occasion for pedagogy either to grovel, or, on the
other hand, to be satisfied with generalities.

The part of the volume that most nearly approximates a real con-
tribution to educational psychology is Chapter IV on General Mental
Endowment, in which the content of the mental life is pictured in
terms of the refinement and blending of the instincts. In this chap-
ter the author has had the patience to master the points of view of
Morgan, Wundt, Hobhouse, Darwin, James, and especially Ribot on
the evolution of instinct, and is able consequently to speak from
deeper levels of insight. Nor is it less entertaining than Chapter XII
on Ideals, for example, in which Browning, Meredith, Pope, Words-
worth, Shelley, Shakespeare and Tennyson play the leading parts in
the orchestra. EDWIN D. STARBUCK.
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It would be hard to treat in brief compass a group of problems
more important to the college teacher of education than those cov-
ered in this monograph. Education has won its fight for recognition


